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The purpose of this project was to develop a leaflet designed to teach
the motivational value of student participation in development of their own
Individualized Education Program (IEP). The leaflet, entitled It's My IEP,
provided suggestions for teaching students about the IEP process. It also
provided information and justification for teachers and parents to encourage
their students' participation, in order to teach the skill of self advocacy. The
informative leaflet was intended to promote collaboration between
handicapped students and their IEP team. To accomplish this purpose, a
review of literature and research was conducted. Recommendations were
made for the implementation of the leaflet with IEP eligible students, their
parents, teachers, and other professionals.
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Chapter I
Focus of the Study

Despite efforts of legislators, educators and advocates, there remains a
sense of dissatisfaction regarding the post school success of students with
disabilities who had the benefit of special education programs. "No longer
can we simply employ the remedial model and hope our students make it
back to the mainstream and then on to the postschool community as
successful citizens. Most of them do not" (Edgar, 1985, p. 473). " ... most
districts assume that their responsibility to a student ends when he or she
leaves school and, further, there is no mandate nor any resources to
investigate the impact of services provided on the likelihood of postschool
success or failure" (Benz & Halpern, 1987, p. 513).
Few handicapped students move from school to independent living in
communities. Secondary special education programs appear to have
little impact on students' adjustment to community life. More than
30% of the students enrolled in secondary special education programs
drop out, and neither graduates nor dropouts find adequate
employment opportunities (Edgar, 1987 p. 555).
Factors associated with the employment status of handicapped youth
were investigated in a sample of 462 youths who exited Vermont schools
between 1979 and 1983. The employment status of handicapped youth who
received special education services in resource room and special class
programs was examined in relation to demographic, educational, and
vocational variables and social service utilization. Those findings indicated
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that demographic, educational, and vocational experiences, as well as gender,
were related to employment following graduation or exit from high school.
Sixty-six percent of the males were employed as contrasted with only 33% of
the females. Those results differed from the Vermont employment rates of
nonhandicapped 16 to 24 year olds in 1983. The employment rates for both
males and females in the 16 to 24 year age bracket were at least 86%.
Authors of that study recommended cautious interpretation of their results
because of the rural nature ofVermont. They did, however, suggest that
" ... special and vocational educators may need to reassess their roles and
responsibilities in facilitating school experiences which lead to positive
employment outcomes for handicapped youth" (Hasazi, Gordon & Roe 1985,
p. 468).
In a report on the Colorado Statewide Follow-up Survey of Special
Education Students, respondents indicated that they valued their special
education and vocational classes more than their regular education classes.
Some viewed their special education teachers and parents as more helpful in
preparing them for the future than other school personnel. Others felt
differently, however; " ... a significant proportion indicated a need to learn
to live independently, to participate in social/community activities, to learn
about different jobs, and to be able to select the best job for themselves"
(Mithaug, Horiuchi & Fanning, 1985, pp. 401-402).
Zetlin and Hosseini (1989) conducted a one year study of six mildly
handicapped young adults following their graduation from high school. They
found that all but one were less than satisfied with the special education
program and their experiences at the high school. These students reported
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dissatisfaction with their class work, seeing little connection between what
was taught and their needs in the future. Social relationships with
nonhandicapped peers were also a problem. The authors concluded that these
young people were anxious and frustrated by the uncertainty of their future.
"They have no clear course that they are following; rather, they move around
from part-time job to part-time job, from class to class, from school to school.
... They need help to understand their limitations, to seek more manageable
lines of work. ... Their parents need help, too, to learn how to guide their
young adult sons and daughters. Our services both during and after high
school, must be geared to both populations" (p. 411 ).
One Washington state study reviewed the postschool adjustment of
160 students who were labeled behaviorally disordered. In reviewing those
findings, the authors noted that determining the effects of special education
programs on postschool outcomes such as employment, living situation,
contribution to society, and general quality of life requires a rigorous and
complex analysis. (Neel, Meadows, Levine, & Edgar, 1988). Whether their
success is judged by employment and economic accomplishments alone, or in
combination with other aspects of life, such as social interactions and their
quality of the residential settings, significant researchers indicate that the
outcomes have been less than satisfactory. At least, that there is room for
improvement (Halpern, 1985; Schloss, Alper, & Jayne, 1993; Zetlin &
Hosseini, 1989).
Passage of Public Law (PL) 94-142, The Education for All
Handicapped Children Act of 1975, mandated a free appropriate public
education (FAPE) for all children with disabilities, ensure due process rights,
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mandate education in the least restrictive environment, and mandate
Individualized Education Programs. Education of the Handicapped Act
Amendments of 1990 (P.L. 101-476), in addition to renaming the 1975 law as
the Individuals with Disabilities Education Act (IDEA), included a
requirement for all IEP' s to include a statement of needed transition services
no later than age sixteen.
P.L. 94-142, now IDEA, created a role for a team of experts (to
include the student's parents) who would assess the student's strengths and
weaknesses, identify areas of learning to be focused. Long-term and short
term goals would then be determined and education services were to focus
efforts toward those identified objectives. This multi-disciplinary team
approach to planning and designing an education program for the
handicapped student was termed the Individualized Education Plan
(Goodman and Bond, 1993 ).
Enough time has now passed since The Education for All Handicapped
Children Act (1975), and later amendments (IDEA, 1990), to allow reports by
a number of analysts regarding the results of this legislation. Areas for
concern have been directed toward analysis of student post-school success
and function and/or results of the law itself. Concerns were raised regarding
social life, economic self-sufficiency, and job search activities (Mithaug, et al.
1985) and the large numbers of students who dropped out of school (Edgar,
1987).
Students who succeed had access to a network of encouraging and
supportive teachers. They were able to set goals, problem solve, and persist
toward attaining whatever they believed would lead them to a positive,
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meaningful life. In contrast, students considered at risk for failure, gained
few of these skills and networks. Individualized Education Plan meetings and
milieu afford a real life opportunity for students with learning disabilities to
participate and to practice e real life skills (Serna and Lau-Smith, 1995).
The passage of the Education for All Handicapped Act (Public Law
94-142) in 1975 (now IDEA), provided the impetus for expanding special
education programs in public schools. In the decades following enactment of
this law, more handicapped children were receiving services. Early
evaluation of the success of this legislation was based on numbers of
programs in place and children being served. More recently, however, the
focus of evaluation has shifted from access to outcomes in terms of students'
skill gains and adjustment in their community. "A crucial concern is what
effects, if any, special education programs have on the successful transition of
handicapped youth to adult life" (Neel, et al. 1988 p. 209).
On October 30, 1990, President Bush signed the legislation enacting
Public Law 101-476. This legislation changed the title of the Education for
All Handicapped Children Act (P.L. 94-142) to the Individuals with
Disabilities Education Act (IDEA), and mandated that every eligible student
have transition services incorporated into his or her Individualized Education
Program (IEP) no later than age 16 and, when appropriate, beginning at age
14 or younger (Transition Guide for Washington, 1995, p5). Following are
portions of Public Law 101-476 (IDEA) which relate to transition planning
and the IEP:
(e) INDIVIDUALIZED EDUCATION PROGRAM.- Section 602(a)
(20), as redesignated by subsection (d) of this section, is amended- ...
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. "(D) a statement of the needed transition services for students
beginning no later than age 16 and annually thereafter (and, when
determined appropriate for the individual, beginning at age 14 or
younger), including, when appropriate, a statement of the interagency
responsibility or linkages (or both) before the student leaves the school
setting,"
In 1992, the Department of Education released the following
regulations for the Assistance to States for the Education of Children with
Disabilities Program under part B of the Individuals with Disabilities
Education Act (part B).
Section 300.344 ("Participants in meetings") has been revised (1) to
specify that if a purpose of a student's IEP meeting is the consideration
of transition services to the student, the public agency must invite the
student and a representative of any other agency that is likely to be
responsible for providing or paying for transition services, and (2) to
clarify what the public agency must do if either the student or the
agency representative does not attend.
Section 300.345 ("Parent participation") has been revised to
provide that if a purpose of the IEP meeting is the consideration of
transition services, the notice to the parents about the meeting must
indicate this purpose and indicate that the student will be invited.
(Federal Register, 1992, p. 4479).
Following the changes in federal law and regulations, State
Superintendent of Public Instruction for the State of Washington, in
November, 1995, released revised Rules and Regulations for Programs
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Providing Services to Children with Disabilities (Chapter 392-172 WAC).
Brief sections regarding Transition services, and IEP meetings follow:
WAC 392-172-060 Definition--Transition services. ( 1) As used in this
chapter, the term "transition services" means a coordinated set of
activities for a student, designed within an outcome-oriented process,
which promotes movement from school to post-school activities .... (2)
The coordinated set of activities shall be based upon the individual
student needs, taking into account the student's preferences and
interests, and shall include: (a) Functional vocational evaluation; (b)
Instruction; (c) Vocational education/training; (d) Community
experiences; (e) The development of employment and other postschool adult living objectives; and (t) Where appropriate, acquisition of
daily living skills.
WAC 392-172-156 Meetings. (1) A meeting shall be held
within thirty calendar days after the date upon which a student's
evaluation is completed (and the student determined to be eligible) for
the purpose of developing the student's individualized education
program. Meetings consistent with this section shall be conducted by
the school district or other public agency at least once a year for the
purpose of reviewing and revising as necessary each student's
individualized education program. Meetings may be held more
frequently. The school district or other public agency shall initiate
and conduct the meeting and shall include the following participants: ..
(d) The student ifhe or she is an adult student, (and in the case of

8

nonadult students, the student, if appropriate); (e) The student, if
transition services are being considered (p.38).
WAC 392-172-160 Individualized education program. (1) Each
student's individualized education program shall be developed on the
basis of the evaluation and parent input, where it is provided, and shall
include: ... (d) ... shall also include a statement of the needed
transition services as defmed in WAC 392-172-060 including goals and
objectives, based on a functional vocational evaluation and anticipated
post-school outcome(s) beginning no later than age sixteen and
annually thereafter (and when determined appropriate fro an individual
student, beginning in elementary school or sooner) ....
The individualized education program (IEP) is the essence of Public
Law 94-142, IDEA. For special education there is no document more
significant to districts, agencies, administrators, teachers, parent and
educational advocates and students. The IEP was considered the necessary
component from which to monitor and enforce the law. The IEP supports
individualized instruction with the intent of providing adequate educational
opportunities for youth with handicapping conditions. It provides evidence of
compliance to IDEA, determines what teachers will teach, provides parents
with a voice and students with an appropriate education. Thus, the value of
IEPs cannot be minimized or ignored (Mowder, Doberman and Prasse, 1980;
Smith, 1990).
Control has been placed on school districts by the IDEA, and the
successful involvement of parents has been reported by some researchers
(Mowder, et al. 1980). Nevertheless, the IEP system has received some
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criticism. Special Education Report, a publication which refers to itself as
"The independent biweekly news service on legislation, regulation and
funding of programs for children and youths with disabilities" recently
reported the following comments which they attributed to Judith Heumann,
Education Department's assistant secretary for special education and
rehabilitative services. " Heumann said getting families more involved in
applying IEPs and making the documents more tightly focused on curricula
are steps in the right direction" (Briand, 1995, p.2). Other authors contend
that although PL 94-142 has specified who is to attend IEP meetings, parents
and students are often unaware of their rights in this regard, or play a passive
role (Gillespie & Turnbull, 1983; Smith, 1990; Van Reusen and Bos, 1990).
Statement of the Problem
Post-school success of people who have received support through
special programs has been a subject of concern. One 1985 study ofpostschool, residents of Vermont, who had received special education services
showed that only 55% were in paid jobs. OfN = 301 in that study, n = 71
identified themselves as looking for, but unable to obtain a job. (Hasazi, et
al. 1985). This would result in an approximately 24% unemployment rate
compared with a 1984 civilian labor force national unemployment rate of
7.5% (Statistical Abstract of the U.S., 1995). A number of educators
disagreed with taking a narrow view of school success. Whether the goal is
academic training, post-school employment, or the broader view of living
successfully advocated by Halpern, our success to date has been less than
spectacular (Edgar 1985; Hasazi, et al. 1985; Zetlin & Hosseini, 1989).
Youth with disabilities often fail to exert an age-appropriate degree of control
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over their lives. Following graduation, they frequently remain dependent
upon others to make decisions, assess performance and make linkage with
service agencies (Martin, Marshall, Maxson, & Jerman, 1993).
Wolfensberger (1994), warned that American society was becoming
increasingly dysfunctional. ... "every day we see our social institutions and
social structures getting weaker, less capable and more dysfunctional. ... "
he saw as a consequence ... "that one will not be able to look either to human
services or government for the defense of impaired people ... " (p. 24). We
must, therefore, send young people out of our schools with skills which will
enable them to be self advocates.
Schools in a Democratic Society should create an environment for
youth to learn and practice skills needed to function successfully as an adult
in that society. Despite legislative efforts and advocacy, learning disabled
students are leaving America's schools without these abilities. Students are
graduating or leaving school without skills needed for social and economic
self-sufficiency. Referring to a Washington state study of 368 special
education students from 10 school districts who left their schools during
1984-1985. Edgar noticed two trends:
"The first trend was exposed by the dismal data on salary levels ...
While up to 60% of all graduates are working, and some 75% have had
jobs, the base salary is very low. Of the total group, only 18% earn
more than minimum wage ($135.00 per week) ... The second trend
that demanded our attention was the dropouts or "elbow-outs" from
special education. These students leave the school system before
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completing a program of study or reaching maximum age for services ..
. ." (Edgar, 1987 p. 556).
Legislation requires that students receiving special education services
are to have at least annually, a meeting of interested parties to develop an
education plan. Students are to participate (when appropriate) in developing
this plan. Unfortunately, this opportunity is seldom accessed (Martin, and
Marshall, 1995). IBP meetings afford an opportunity for students to practice
decision making, assertive communication and goal setting; all skills related
to the development and enhancement of self-determination and self-advocacy.
This self-advocacy will lead to a fuller life experience including personal
satisfaction and contribution to the democratic society as a whole.
Statement of Purpose.
The legislative requirement for at least annual meetings to develop
education plans for students participating in special education provides a
meaningful opportunity to engage the student's interest and thereby increase
likelihood that established goals will be meaningful and successful. In order
for students to desire involvement at IBP meetings, they must view
themselves as deserving and capable of participation. Their parents, who
have the authority to allow the non-adult student's participation, may do so if
they believe that the student will not suffer from his or her involvement; the
educators involved will support and/or encourage student involvement if they
believe that the student is worthy of involvement and that his contribution will
be appropriate, and will ultimately lead to a more satisfactory educational
outcome.
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The purpose of this study was to develop an informational tool which
can lead to increased active participation by students with disabilities in the
design of their own education program.
Active participation of students with disabilities in planning their own
education programs will lead to increased sense of control, thus intrinsic
motivation to accomplish the goals of that plan. The IBP can provide an
opportunity fro real life experience. More than just practice, it can be a
testing ground for growth of student self-determination, self-esteem, and can
lead to increased successful transitions to post-school life. The leaflet and
suggestions for its use were designed to acquaint students, parents, educators
and other members of the community with the value of student self-advocacy
and with some effective techniques to improve that skill. In particular the
value of student participation in the development of his or her individualized
education program.
Limitations of the Study
The Its My IBP leaflet was developed and used with a small number of
parents, and education specialists. Their response was favorable but a formal
assessment of the leaflet's effectiveness for increasing the likelihood of active
student participation in their IBP meeting and improved goal achievement was
not determined.
Definition of Terms
The following definitions are provided for certain words and phrases to
delineate their meaning as they are used in this paper. This is done to avoid
possible confusion or misunderstanding of terms.
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Individualized Education Program (IEP): Written document required
by P.L. 94-142 for every handicapped child; includes statements of present
performance, annual goals, short-term instructional objectives, specific
educational services needed, relevant dates, regular education program
participation, and evaluation procedures; must be signed by parents as well as
educational personnel (Heward & Orlansky, 1988, p. 640).
Self-advocacy (personal advocacy): Speaking out for or acting on
behalf of oneself or others, either alone or with a group. It can range from
making sure that your viewpoint is understood by other family members, to
participation in rallies or demonstrations to ensure that your government
representatives are aware of your views about specific issues, (Abery, et al.
1994, p.5).
Self-determination: Refers to the intrinsic drive of humans to be the
primary determiners of our thoughts, feelings and behaviors. It generates the
attitudes and abilities that lead us to take charge of our lives, to make choices,
and to set goals based on our needs, interests and values (Abery, 1994).
Special Education: The individually planned and systematically
monitored arrangement of physical settings, special equipment and materials,
teaching procedures, and other interventions designed to help learners with
special needs achieve the greatest possible personal self-sufficiency and
success in school and community (Heward, and Orlansky, 1988, p. 643).

Chapter II
Review of Related Literature

Introduction
Over a decade ago, educators expressed concern that although a great
deal of progress had been made by education agencies in implementing parent
participation in education planning, very little had been done to include
students with special needs in planning their own programs. The potential of
that involvement for furthering students' growth, maturity and the exercise of
appropriate power over their own lives is tremendous (Gillespie, and
Turnbull, 1983; Van Reusen, and Bos, 1994).
The purpose of this project was to develop a leaflet and suggestions for
its use as a tool for increasing student self-advocacy through participation in
their own IEP meetings. Chapter two has been divided into seven sections:
Education in a Democracy, Special Education's Mission, Self-Advocacy
Through the IEP, The Importance of Self-determination, The Individualized
Education Program, Changes in Special Education, and Keys to Student
Involvement in IEP Process. These sections are followed by a summary.
Education in a Democracy
What are the expected outcomes of education in a Democracy? What
do we want for our children, and what is the role which schools are to play?
These questions are not new, criticism of America's system of education and
the students it delivered into society are not a recent phenomenon. John
Dewey addressed these subjects in his lectures almost 100 years ago:
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That which interest us most is naturally the progress made by the
individual child of our acquaintance, his normal physical development,
his advance in ability to read, write and figure, his growth in the
knowledge of geography and history, improvement in manners, habits
of promptness, order and industry--it is from such standards as these
that we judge the work of the school. And rightly so. Yet the range of
the outlook needs to be enlarged. What the best and wisest parent
wants for his own child, that must the community want for all of its
children. Any other ideal for our schools is narrow and unlovely;
acted upon, it destroys our democracy (Dewey, 1899/1959, p. 295).
Dewey viewed the schools as the setting where individualism
and socialism come together. He believed that only by being true to the full
growth of the individuals who make it up can society be true to itself
(Archambault, 1964). He believed that the school must represent present life- life as real and vital to the child as that in his home, in the neighborhood, or
on the playground (Archambault).
Roeper ( 1993 ), saw the role of education as that of fundamental change
agent in a world in which the very survival of the earth is threatened. Can we
create a livable world, every child's birthright? That is the challenge. Yet
today's educational practices are based on tenets of hierarchical structure.
This conceptual framework dominates our thinking, our vocabulary and our
actions. Most schools, even in this democratic country, have functioned as
little dictatorships. Decisions are made at the top. We do not teach the
techniques of democracy. Our institutional systems lead to valuing obedience
and conformity. What is needed is not school reform, but a review of the
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world view which includes a new perspective for education. The tenets
would be education toward self-actualization and independence (Roeper).
Marsh (1993), called attention to the need for a model of special
education which would merge the concepts of education philosophy and
psychology into fundamental paradigmatic changes of practice. Our
perception of special education must be rooted in a search for student
empowerment and learning autonomy. He criticized our reliance on the
medical model which resulted in the ideology of labeling students into a
myriad of categories of disorder. Thus, special needs students were deprived
of self efficacy as members of that same society bequeathing the label, and
self efficacy as a learner within the institution of education (Marsh).
Special Education's Mission
Dewey's own long life was over before the appearance of the 1964
Civil Rights legislation,. Nevertheless, the question of the purpose of
education as it relates to special education has been raised by other
philosophers, historians, and researchers. Should special education attempt to
replicate the education of non-handicapped students or should special
educators create a separate curriculum? Edgar found that secondary special
education programs had little impact on students' adjustment to community
life. More than 30% of the students enrolled in secondary special education
programs dropped out and neither graduates or dropouts found adequate
employment opportunities. He concluded that changes in the education
process were necessary to better prepare students for the environment. He
saw the only solution as a radical shift in focus of secondary curriculum away
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from academics to functional, vocational, independent living tasks (Edgar,
1987).
More recently, concerned observers have identified broader outcomes.
Halpern (1985), supports the role of secondary programs to prepare students
for their transition into adulthood. Ultimately, this means successful
community adjustment, concerned not only with employment, but also with
residential environments and the quality of social and interpersonal networks
(Halpern). Families of persons with disabilities, educators, service providers
and the recipients of services themselves, have questioned the stereotypes and
passive roles often ascribed to those categorized as disabled (Hoffman &
Field, 1995).
Although the regulations for P.L. 94-142 clearly indicate that the
student will participate in his or her own individualized education program,
(The school district or other public agency shall initiate and conduct the
meeting and shall include the following participants .... (d) The student ifhe or
she is an adult, and in the case of non-adult students, the student, if
appropriate; (e) The student, if transition services are being considered; (State
ofWashingtonRules and Regulations-WAC 392-172-156 MEETINGS
1995). Peters (1990) reported that this had rarely happened, noting in some
samples, that more than 90% of the handicapped students and more than 75%
of their parents had no knowledge of the student participation provision in
P.L. 94-142. Both parent and student generally agreed that students would
most likely benefit from involvement in the IEP conference. They did not
express concerns that student participation might negatively affect other team
members or the proceedings of the conference. The U.S. Department of
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Education ( 1981 ). recommended that students attend the IEP meeting
whenever their parents decide it is appropriate but that school personnel and
parents should discuss student participation prior to the parent's making the
final decision. The appropriateness should be based on the degree to which
the student (1) can be helpful in developing the IEP and (2) will benefit from
the experience. Older students (secondary level), should be encouraged by
parents and school representatives to attend their IEP meetings (Peters,
1990).
IEP staffings present one of the most common forums for both selfadvocacy and interpersonal advocacy. Interpersonal advocacy is direct
interactions by family members, professionals, or others on behalf of the child
or youth with disabilities. Self-advocacy can be learned through activities
such as play, informal conversations, role playing, videotaping and peer
support groups and the child can participate in IEP meetings, thus increasing
opportunities to practice self-advocacy skills (Alper, Schloss, P. J., &
Schloss, C. N., 1996).
Self Advocacy Through the IEP
Advocacy is a lifelong need that does not end when a person graduates
from school. It is a dynamic and continuous process. Principal advocates
include professionals, family members, friends and self. Advocacy occurs
any time people speak or act on behalf of themselves or others. However,
methods of advocacy vary. Alper, et al. (1996), defined four classes of
advocacy ranging from highly informal to highly confrontational. These
include self-advocacy, social support advocacy, interpersonal advocacy and
legal advocacy. Of these, the most important is self-advocacy (Alper, et al.).
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Self-advocacy may have the most generalized and lasting Impact on the
person with a disability. Self-advocacy occurs any time people speak or act
on their own behalf to improve their quality of life. Students' ability to
advocate for themselves can be encouraged by helping him or her to clarify
and prioritize goals, then to develop a rational set of procedures for attaining
the goals. He or she can then be encouraged to methodically act and finally
to evaluate the consequences of having engaged in the procedure (Alper, et
al. 1996).
The concept of involving secondary-level students with learning
disabilities in the IEP process, particularly with a self-advocacy viewpoint,
was investigated in a study in which high school students with learning
disabilities received individual strategy instruction in how to prepare for and
participate in an IEP conference (Van Reusen & Bos, 1989). This instruction
resulted in students who were able to contribute significantly more
information regarding their own educational needs than students who had not
received this instruction. Also, 83% of these students contributed to the
development of their IEP goals in contrast to only 13% of the comparisongroup students. Van Reusen, then entertained the following question: If
students could be taught individually to be more active participants in their
IEP conferences, could groups of secondary level students and their parents
be taught these skills simultaneously (Van Reusen & Bos, 1994 )?
Intrinsic motivation is one aspect of self-determination. Schultz &
Switzky (1990), noted that theories of motivation document the significant
effect of intrinsic motivation on academic performance of children with
learning problems. This suggests the possibility that special education

20

programs which rely on external rewards to manage student behavior may be
contrary to theories of internal motivation. Even though these procedures are
effective in producing behaviors desired by the teacher, behavior controlled
by external factors is not likely to become internalized by the student or
become an intrinsically motivated activity (Schultz & Switzky). Although
these techniques may be useful for teaching basic skills, they may not sustain
generalizable growth. To have a wider and more long term effect,
instructional strategies need to be tied to a model that focused on developing
an intrinsic orientation toward learning. "If teachers of children with learning
problems are going to sustain this level and generalize the effect of their
instruction, this long-term goal must be the ultimate objective of each child's
Individual Education Program" (Schultz, & Switzky, 1990).
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The Importance of Self Determination
What is Self-Determination?
Michael Ward (1988) found that Self-Determination "is the importance
of people taking control, without undue external influence, over what affects
their lives.
Self-determination refers both to the attitudes which lead people
to define goals for themselves and to their ability to take the initiative
to achieve those goals. Acquiring the personal characteristics which
lead to self-determination is a developmental process that begins in
early childhood and continues throughout adult life. While it is
important for all people to acquire these traits, it is a critical -- and
often more difficult -- goal for people with disabilities .... (Ward 1988,
p.2).
A growing number of educators have identified student selfdetermination as essential in order to improve student post-school success
(Wehmeyer, 1993; Abery, Rudrud, Arndt, Schauben, & Eggebeen, 1995;
Martin, Marshall, Maxson, & Jerman, 1993; Ludi, & Martin, 1995). Selfdetermined people know how to choose. They know what they want and use
their self-advocacy skills to get it. Self awareness enables self-determined
individuals to choose goals. The dogged pursuit of goals can entail selfassertion. Evaluating progress toward meeting goals, adjusting performance,
and creating new approaches to solve problems, facilitate success (Martin, et
al. 1993; Serna, and Lau-Smith, 1995).
Bandura (1977), theorized that "people process, weigh and integrate
diverse sources of information concerning their capability, and they regulate
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their choice behavior and effort expenditure accordingly" (p.212). He found
that personal efficacy determined whether coping behavior will be initiated,
how much effort will be expended and how long it will be sustained in the
face of obstacles (Bandura).
Schloss, Alper & Jayne ( 1993 ), arrived at a correlation between
poor post-high school outcomes and a possible inability to make choices.
Although the individual may have acquired basic skills, he or she may lack
the ability to self direct the use of those skills when confronted with several
options in functional contexts. Those researchers pointed to a growing
philosophical base of support for providin_g choice opportunities for people
with handicaps and offered the probability that people with profound and
multiple disabilities can learn to make choices.
In response to the concern regarding unsatisfactory school and Postschool success of students who were served by special education programs, a
number of curricula have been developed. These include Adaptability
Instruction (Mithaug, Martin, & Agran, 1987), designed to teach students
generic employment adaptability skills; and a variety of plans for teaching self
determination skills; Learning with Purpose (Serna, & Lau-Smith, 1995), A
Career Education Approach (Wehmeyer, 1993), and The Road to Personal
Freedom (Ludi, & Martin, 1995). Several educators focused on curriculum
designed to facilitate student involvement in their own IEPs. Facilitating
Student Participation in Individualized Education Programs Through
Motivation Strategy Instruction (Van Reusen & Bos, 1994), I Plan: Helping
students communicate in planning conferences (Van Reusen & Bos, 1990)
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and Self Directed IEP (Marshall, et al. 1993) represent examples of such
efforts.
As people with handicaps attain increasingly normalized living
environments, they must deal with settings which are inherently less
predictable. They contain many choices and demand prudent decisions. As
we enable persons with handicaps to live in normal community settings, we
must place greater emphasis on developing self-determination (Schloss, et al.
1993-1994).
It may be necessary to provide safe, structured opportunities for

students to practice making choices without risk of serious harm. Consumer
simulations may reflect how a youth may manage money without the risks
associated with the unwise use of credit cards or checks. It is possible that
persons with little actual experience in making choices may react out of habit
rather than free choice before an assessment of their preference can be made
with accuracy (Schloss, et al. 1993-1994).
A continuum for systematic expansion of the choice status for people
with disabilities is recommended based on the following premises:
1. Liberties are not denied for arbitrary or pejorative reasons.
2. The individual has maximum opportunity to express preferences,
with others accorded full respect to those wishes.
3. Services are not suspended when required for health and safety.
4. Risks and benefits are balanced.
5. The ability of an individual to make choices is dynamic; that is,
choice status may increase as a person benefits from new learning. Also,
careful assessment of the learner is essential for establishing objectives and
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developing strategies for normalizing choice status. Direct observation is one
assessment method which may be the most difficult and risky but is also the
most valid. Pro-social responses developed by parents and professionals may
enhance a student's competence in making independent and appropriate
choices in complex and potentially risky situations.
In response to the concerns raised in A Nation at Risk (National
Commission on Excellence in Education, 1983 ), and the failure of many (at
risk) students to acquire self-determination skills, educators have reformed
curriculum to enhance self-determination skills for students who are at risk of
failure (Serna, and Lau-Smith, 1995).
With federal support, a variety of methodologies for teaching selfdetermination skills have been developed. Working these into existing school
programs is our challenge (Martin, et al. 1995). The IEP process and
meetings may provide opportunities in the existing school structure for such
teaching.
The Individualized Education Program
Why Focus on the IEP?
How or what should be taught in school, and how can special
education best meet the needs of students with learning disabilities?
"School is not a setting in which to spend many years preparing for life,
indeed, the school cannot be a preparation for social life excepting as it
reproduces, within itself, the typical conditions of social life" (Dewey, 1959,
p. 103). Involving the student in setting his or her own IEP goals will
increase the likelihood that those goals will be achieved (Edelen-Smith,
1995).
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Student collaboration is essential for greater success in IEP goal
achievement. Individuals who personally value the goals set forth in an IEP
will be more willing to expend the necessary time, effort and commitment
toward achieving them (Edelen-Smith, 1995).
The IEP provides a natural, real-life, meaningful opportunity for the
student to practice self-determinism; to exert himself or herself as an active,
responsible participant in his or her life (Van Reusen, and Bos, 1990).
Planning and implementing the IEP without student involvement is
minimizing students' self-determination. The present IEP process often does
not consider students' needs, preferences, and wishes. Where else in a
person's school career is choice more important? What else provides the
planning opportunities of the IEP process; the opportunity to practice and
develop self-determination skills which will be so valuable after school
(Peters, 1990; Martin, and Marshall, 1995; Martin, et al. 1993)?
Student as participant in the IEP
Peters observed that the inclusion of handicapped students in a process
designed expressly for them was an often overlooked component of many
special education programs (Peters, 1990). The Individualized Education
Program (IEP) conference is required to develop the student's specially
designed education plan. A meeting is then required at least annually for the
purpose of reviewing and revising the plan (WAC 392-172-156). The
following participants are to be included at these meetings:
(a) A representative of the school district or other public agency other
than the student's teacher who is qualified to provide or supervise the
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provision of special education services, and authorized to commit district or
other public agency resources;
(b) The student's general classroom teacher or special education
teacher or therapist. Either the representative of the school district or other
public agency or the teacher or therapist must be knowledgeable in the area of
the student's disability;
(c) One or both of the parents (in the case of a non adult student).
(d) The student ifhe or she is an adult student, (and in the case of non
adult students, the student, if appropriate;
(e) The student, if transition services are being considered;
Also to be included are persons knowledgeable about evaluation
procedures and about the students evaluation results and service options.
Any other individuals may attend at the discretion of the district, other public
agency, the parent or adult student, including representatives from the general
education program in which the multi-disciplinary team has recommended the
delivery of services (WAC 392-172-156, 1995).
Smith (1990), viewed the IEP as an essential component of
instructional design and delivery; accounting for students' learning and
teachers' teaching. He believed, however, that IEPs were not functioning as
designed, including being inept at structuring "specially designed instruction"
(Smith). He went on to question the viability and practicality of the IEP as an
effective tool and suggested that " ... only a renewed and compelling IEP
debate ... " might lead to specific solutions (Smith).
"The U.S. Department of Education (1981) recommended that students
attend the IEP meeting whenever their parents decide it is appropriate but that
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school personnel and parents should discuss student participation prior to the
parent's making the final decision" (Peters, 1990). The appropriateness
would depend on the student's ability to be helpful and to benefit from the
experience. It was recommended that secondary students be encouraged by
parents and school representatives to attend their IEP meetings.
In cases when the purpose of the IEP meeting is the consideration of
transition services for a student, notice of the meeting must:
(1) Indicate this purpose;
(2) Indicate that the student is to be invited; and
(3) Identify any other agency that will be invited to send a
representative (WAC 392-172-164, 1995).
Despite the clear indication that the student is to be invited to attend
and participate, to the extent possible in his or her own IEP meeting, this
often is not the case. In addition to lack of involvement in the IEP meeting,
school curriculum planning, and, above all, teacher and counselor attitudes do
not currently reflect a recognition of student choice as a major factor. . .
"There is a need for a more formal mechanism to plan for meaningful and
frequent student input to this process." Students and families must be
informed of existing and potential options. " ... The relationship between
educator and student/family must be educative and collegial, not one of
supervisor and subordinate" (Wehman, 1990, p. 41 ).
Peters (1990) noted that students with handicaps were often not viewed
by parents or teachers as an integral part of the IEP team. Instead of being
held responsible for helping to develop their own special education program,
they were more likely to be seen simply as recipients of those services.
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Including the student as an active participant in all aspects of the IEP process
provides him or her with the opportunity for increased independence, selfadvocacy skills, and self-esteem.
Perhaps, one explanation for the limited involvement of students in
their own IEP meetings is the lack of validated models to provide a means for
both students and their parents to become active participants. Models that
build on the interactive nature of the parent/child IEP relationship have not
been developed and empirically tested (Van Reusen, & Bos, 1994 ). Perhaps
a lack of knowledge regarding the law on the part of parents and students is
fully or partially responsible.
Facilitating Student Involvement
In a study of 4 7 students over the age of twelve who qualified for
special education services, they and their parents, were asked how they
decided when to include the student in the IEP process. Respondents
included students who were classified by their school as having a variety of
handicapping conditions, among them, serious emotional disorders and
mental retardation. Most parents (90%) and most students (75%) stated they
were unaware of the possibility of involving students in the IEP meetings.
When asked about their attitude toward student participation, there were
positive responses from both parents and students, with 90% of parents and
75% of students agreeing to some extent with the idea of student
involvement. Over 70% of the students said they believed they should be
involved in their own meetings and 90% of their parents indicated that it
would be appropriate for their own child to be involved (Gillespie, &
Turnbull, 1983).
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Deciding when to involve a student in their IEP development
P. L. 94-142 requires that a student receiving special education
services will have an individualized education plan designed at least once
each year or if it is the initial IEP meeting, it is to be held within 30 days or
the time a student is determined to be in need of special education services.
The parent can play a significant role as an advocate for the inclusion of
certain goals, objectives or related services and in preparing for the meeting,
it is important to consider whether the student himself should be involved.
As early as 1983, Drs. Gillespie & Turnbull, described criteria for
student participation and practical suggestions for involving the student
effectively in the IEP meeting.
The decision to involve the student should be based on his or her
individual characteristics, rather than on labels or classifications. Gillespie &
Turnbull (1983), suggested the following considerations to assist parents and
teachers in deciding whether a student could benefit from IEP involvement:
( 1) Communication Does the student understand conversation
conducted in simple language? Can the student communicate preferences and
interests either verbally or nonverbally?
(2) Comfort If the meeting is conducted in a non threatening way, will
the student feel reasonably comfortable? If disagreements occur, how will he
or she react? Some uncertainty is always present in new situations, but a few
students may feel completely uneasy in a formal setting with school officials
and parents.
(3) Interest Does the student understand what the meeting is about?
When the meeting is explained, does the student want to attend? As parents
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and teachers, do you feel that the student's involvement could be beneficial,
either to you and other IEP committee members, or to him or her?
If parents and students decide attendance is appropriate, the teacher
can work with them in a coordinated fashion to help them prepare the student
for the conference (Gillespie, & Turnbull, 1983).
In 1983 Congress, responding to concerns of parents and professionals,
authorized a new federal initiative for secondary and transitional services to
handicapped youth. That initiative focused on the development of model
demonstration programs that would facilitate the transition of youth from
school to life as an adult. Martin and others working with the Center for
Educational Research at the University of Colorado, developed
ChoiceMaker. That curriculum focused on teaching students how to
participate in their own IEP as a means to improving self-determination skills.
Despite recent attempts to increase student self-determination, Abery
(1995), found that beginning self-determination curriculum in high-school
may be too little; too late. He observed that educational efforts aimed at
increasing student self-determination did not generalize to a variety of
settings. His efforts to increase student determinism recognized three major
areas to consider. These were individual student aspects, how the student
interacts with his environment, and the environment as it provides support
and accommodation. That is, does the environment minimize the barriers to
self-determination (B. Abery, private conversation, 2/5/96)?
Some benefits were demonstrated in family settings; families which
had been provided education to support student efforts. However, no
improvement was seen in work or school settings. That led to suggestions by
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those researchers that programs need to be developed to encourage
organization and systems change necessary to create environments that are
conducive to and supportive of self-determination. The basic skills, attitudes
and knowledge necessary for self-determination begin to develop in infancy,
not in early adulthood (Abery, 1994). It is therefore critical to develop
programs that facilitate early acquisition of necessary competencies. Thus
older students will have a repertoire of behaviors and knowledge upon which
to build (Abery, et al, 1995).
Changes in Special Education
Providing appropriate educational and employment opportunities for
youth with handicaps has posed significant, long-standing problems for our
nation's citizens, employers, policymakers and educators. Despite the
educational opportunities afforded by Public Law 94-142, input from parents
and professionals alike convinced Congress that graduates had not gone on to
successful participation in the economic and social mainstream of their local
communities. Follow-up studies indicated that graduates of public school
programs were not well employed. One study, The Colorado Statewide
Follow-up Survey of Special Education Students described by Mithaug,
Horiuchi and Fanning (1985), placed unemployment at 31 % despite the
inclusion of part-time work. These graduates did not utilize community
services and resources effectively, and were often isolated from handicapped
and non-handicapped peers (Hardman, & McDonnell, 1987; Mithaug, et al.,
1985; Rusch & Phelps, 1987). Responding to concerns about student
outcomes, attention was increasingly turned toward transition services.
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Transition Services for students with IEPs.
A number of studies have been done to evaluate the effectiveness of
special education programs in general and more specifically, the success of
transition services (Durlak, Rose, and Bursuck, 1995; Mithaug, et al., 1985;
Rusch, and Phelps, 1987). A. Halpern (1985), appraised the then current
model of transition and recommended modifications which he believed would
improve high school programs. His criticism focused on the narrowness of
the policy; its focus on employment and implication that the nonvocational
dimensions of adult adjustment were significant and important only in so far
as they contributed to the ultimate goal of employment.
Halpern argued that at least two areas of adult adjustment are equally
as important as employment. He suggested that living successfully in one's
community should be the primary target of transitional services. The quality
of a person's residential environment and the adequacy of his or her social
and interpersonal network are included. He referred to these three
dimensions as symbolic pillars and suggested that lacking any one would
threaten a person's ability to live in the community.
Halpern's "first pillar" of employment includes a wide array of
components and issues, such as job finding networks, job search skills, and
minimum wage levels. The "second pillar" residential environment includes
the actual home but also quality and safety of neighborhood; availability of
community services and recreational opportunities. The "third pillar" which
he calls the social and interpersonal network, includes human relationships,
daily communication, self esteem, family, friends, intimate relationships and
emotional maturity (Halpern, 1985).
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Benz and Halpern studied Oregon's secondary special education
programs for students with mild disabilities to determine the satisfactoriness
of district's transition services. Their study included teachers and
administrators and a random sample of parents of students with mild
disabilities. Among their findings, these investigators reported wide
discrepancies between administrators and teachers over who was responsible
for transition planning; and follow-up of previous students was rare.
Professional educators are grappling with issues of responsibility and
administration to the possible detriment of students who desperately need
these services. The high school experience represents a period of transition
between the relative familiarity and security of school and the unknown risk
factors associated with adult life. Many students with disabilities require
additional support and assistance to negotiate the transition process
successfully. Successful transition outcomes depend on the quality and
appropriateness of both the curriculum and the transition services provided to
help students achieve their goals. A strong commitment to evaluation is
fundamental to the process of improving the high school foundation for
students with disabilities. As elementary and middle schools continue to
develop programs reflecting of the mandates of Public Law 94-142, they
should be graduating students who are more prepared for the high school
experience and for the increasingly complex communities beyond (Benz, and
Halpern, 1987).
Rojewski (1992), expressed concern that than current transition
programs may not have been appropriate to meet the needs of students with
learning disabilities. He reviewed nine models of transition programs to
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identify the key components and identified seven exemplary program
components. He referred to several aspects of transition programs including
the need for a high school foundation, effective interagency cooperation
culminating in a written transition plan, and an awareness that multiple
employment options must be available upon graduation from high school.
Among common factors of what he termed exemplary programs, were
individualized transition planning, active family involvement, and
collaboration and communication between educators and service providers.
Keys to student involvement in the IEP process
Several things must occur for students to participate in their own IEPs.
First, they must be recognized as a critical participant. Parents, teachers and
the student must believe that he will benefit from this participation. Second,
school personnel must demonstrate value of this concept by allocating
resources; time, staff and materials necessary to prepare the student to be an
appropriate, active participant. Third, a clear invitation must be conveyed to
the student and his or her presence at the IEP meeting should be facilitated.
Summary
Simply educating the student for participation in his IEP process is not
enough. Curriculum has been designed and made available to schools and
still students are not participating actively in their IEP design. An information
campaign is necessary which will simultaneously inform teachers, parents and
students of their rights and obligations regarding student IEP participation.

Chapter III
Procedures

Purpose
The purpose of this project was to develop a mechanism for increasing
student success by involving them actively in planning their own
Individualized Education Program (IEP). Although the law now requires that
the student be a member of the IEP team when appropriate, this rarely
occurs. Fewer than 5% of the students at Jemtegaard Middle School in
Washougal, Washington, have signed their own IEPs. There was neither a
philosophical belief in the value of student inclusion, nor was there a
mechanism in place to allow this to occur. Students were not empowered;
they lacked both the ability and the opportunity for self-advocacy.
The project was developed to enlighten teachers, parents and students
regarding the value of active student participation in the IEP process and to
encourage student participation. The parent has the ultimate authority to
allow participation of their minor student, therefore, the parent's perception
of their minor student; therefore, the parent's perception of the value of
student participation was essential.
Need For the Study
To increase student understanding of their IEP, a brief curriculum was
introduced in the spring of 1995. Twelve (12) handicapped students
participated in those IEP classes. Of those twelve students, three (3) were
categorized as Seriously Behavior Disordered; four (4) were mildly mentally
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retarded; three (3) were Attention Deficit Disordered; one (1) was hard of
hearing and one (1) was Autistic.
Following introduction of the IEP curriculum, these students were
urged to attend their next IEP meeting. Appointments for IEP meetings were
arranged by phone and written notices were sent. Parents were informed
during the phone call that the student was invited to attend and that the parent
could determine the extent of that participation. Five (5) parents guaranteed
that their student would be present for at least some time during the meeting.
Six (6) parents were non-committal. One (1) parent who could not be
reached by phone, was sent a written notice which included a request that the
student attend.
Despite urging parents to bring students for IEP meetings and although
students had been taught about IEP participation, only one ( 1) appeared at his
annual meeting. It became apparent that teaching students about IEP
participation and extending the invitation for them to be there were not
adequate for causing them to participate in their own meetings. This
impression was confirmed later. In a conversation with another researcher
(B. Abery, personal communication, January 2, 1996), he stated that he and
his team of researchers at the University of Minnesota had also arrived at that
conclusion. They found that the parents' and teachers' perceptions, as well
as those of the student himself, were a crucial factor in student IEP
involvement. It appeared that a multi-faceted approach was necessary if
student participation and therefore student self-advocacy was to increase.
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Preparation prior to writing the leaflet
The first step in the development of this project was to conduct a
thorough review of the literature regarding student empowerment and the
Individualized Education Plan. This included reviewing federal guidelines,
results from follow-up studies of graduates of special education programs,
state guidelines and program suggestions.
Research was conducted between Summer 1994 and Spring 1996. A
search for instructional strategies, methods and resources for increasing
student motivation was conducted in libraries at Central Washington
University, Washington and Portland State University, Oregon, using
Educational Resources Information Center (ERIC), Current Index to Journals
in Education (CIJE) and the curriculum library. Key words for an ERIC
search included empowerment, self-motivation; self-advocacy and selfdetermination.
Chapter IV consists of a leaflet which outlines intervention strategies
delineated for students, parents, and teachers, thus enhancing the likelihood
of student's active participation in IEP development. It is based on
suggestions for using the IEP and other real life settings to encourage
development and enhancement of self-determination; thereby increasing the
likelihood of self-advocacy for the post-school adult.

Chapter IV
The Project

A leaflet to promote self-advocacy for Middle School students with
serious behavior disorders and other learning disabilities designed for
students in Washougal School District # 112-6, Washougal, Washington,
which was the subject of this project, has been presented in Chapter IV, in
two (2) sections, including:

Section 1 - It's My IEP Leaflet
Section 2 - Recommendations for using the leaflet
A. Population
B. Methods of Distribution
C. Implementing the IEP Leaflet with Eligible Students
D. Implementing the IEP Leaflet with Parents
E. Implementing the IEP Leaflet with Teachers and other Professionals
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SECTION 1

IT'SMYIEP

THE LEAFLET
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SECRETS TO STUDENT
SUCCESS
1. Students need to know about IEP
process and safeguards:
a. Why the IEP is a collaborative
process, frequency of meetings, who
will be there, and what will happen.
b. How student assessment can help by
identifying strengths and areas to
work on.
c. How goals are selected.and
monitored.
2. Encourage student self-evaluation:
strengths, weakness, personal desires,
and dreams.
3. Provide opportunities for social skill
development:
a .. assertive communication
b. personal presentation
c. problem solving
4. Get together with the student to preview
his IEP; encourage questions and the
expression of concerns. To provide the
student a record, consider video or
audio-taping the IEP meeting
5. Don't wait until high-school. In order
for these skills to generalize to other
settings we must start as early as pos
sible ( some researchers suggest
pre-school).*

Following is an abbreviated section of
Washington state law as it refers to student
participation in the IEP meeting:

Its my IEP!

INDIVIDUALIZED EDUCATION
PROGRAMS

WAC 392-171-456 Meetings.
(1) A meeting shall be held ... and shall
include the following participants:
(c) One or both parents ...
(d) The student if he or she is an adult
student (and in the case of nonadult
students, the student, if appropriate);
(8) Meetings ... shall be conducted by the school
district at least once a year for the purpose of
reviewing and revising as necessary each student's
individualized education program.**

Participating in my IEP is
participating in my own life.
Individualized education plans
and the process leading to their
development afford an excellent
opportunity for developing and
enhancing student self-determination.
Participating in the IEP can
validate the student as worthy
and capable of managing him or

For further information contact:
Judy Riddell
Box 175, Suite 105-B,
14415 Mill Plain Blvd.
Vancouver, WA, 98684
Phone (360) 892-4193

her self This in turn, increases
student ownership, sense of
responsibility and (intrinsic)
motivation toward the established goals and objectives.

References:
*Abery, Rudrud, & Arndt, 1995; Intervention in School
and Clinic.
Peters, M. 1990; Preventing School Failure
**State of Washington RULES AND REGULATIONS
for Programs Providing Services to Children with
Disabilities Chapters 392-171 WAC, October, 1993.
~
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WHAT STUDENTS CAN DO

WHAT TEACHERS CAN DO
HELPING STUDENTS SUCCEED

The purpose of education is to enable you
to be SUCCESSFUL ... in life,
a job, friends, goals that you have set.
In order for you to benefit as much as
possible from YOUR education program,
YOU must get involved.
HOW?
1. Ask your teacher when your IEP
meeting will be held.
2. Find out who will be there.
3. Learn how you can help plan your
goals.
4. Offer to monitor your own progress
toward your goals.
5. Don't hesitate to ask questions.
Tactfully let people (parents and
teachers) know how you feel and what
you want (what is important to you).
REMEMBER: IT IS YOUR IEP!
WHAT PARENTS CAN DO

You can support the development of
your student's choice making skills.
Encourage your student to participate
in family decision making (meetings). Help
them make the connection between choices
and consequences.
Encourage and support your student's
active participation in the IEP.
Urge your student's school to provide
appropriate educational activities to prepare him/her for participation.

PARTICIPATION encourages student
motivation.
You can encourage and support student
decision making.
Devise ways to practice making
choices, evaluating results and adjusting
behavior. Integrate these opportunities
into your classroom programs.
Use real and /or created scenarios to
encourage development of assertive communication skills.
Support student participation in IEP
process and meetings (before students
reach high-school).

Self-determination is essential for successful living. Successful people know what
they want. They set goals and pursue them
with dogged determination. They assess
their progress and make adaptations along
the way.

HOW TO MAKE SELFDETERMINATION GROW

Self-determination requires that both
the individual (student) and the environment have certain characteristics.
The student must develop skills;
knowledge, and self awareness. She or he
must see a relationship between their
behaviors and the results.
Environment-Create an environment
which will encourage self-determination.
Present opportunities; encourage and
support self-determinism, and allow the
decision maker to learn from the consequences of his or her choices.

-
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SECTION2

RECOMMENDATIONS FOR
IMPLEMENTING THE LEAFLET

-Introduction
-Population
-Methods of Distribution
-Implementing the IEP Leaflet with Eligible Students
-Implementing the IEP Leaflet with Parents
-Implementing the IEP Leaflet with Teachers and other Professionals
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Introduction
Jemtegaard Middle School in Washougal, Washington, had a student
population of 620 in Fall, 1994. Of those, 90 had been found qualified to
receive special education services and had Individualized Education Programs
(IEPs ). The majority of students obtaining special education services n67
(75%) had been identified as handicapped prior to reaching the sixth grade.
The remainder were assessed and initially identified as appropriate for
services after reaching the middle school.
Laws governing the delivery of special education programs require
collaborative meetings to take place to establish an initial IEP and then
meetings at least annually thereafter as long as the student remains eligible for
services. In 1994, this author conducted a survey of Jemtegaard Middle
School students to assess their understanding of the IEP process. Although
most of these students had at least two or more years of special education
services, and therefore, two or more IEPs had been written, the students who
were surveyed exhibited a significant lack of knowledge about the
Individualized Education Process and about their purpose for receiving
special education services.
To increase student understanding of their IEP, a brief curriculum was
introduced in the spring of 1995. Twelve (12) handicapped students
participated in those IEP classes. Of those twelve students, three (3) were
categorized as Seriously Behavior Disordered; four (4) were mildly mentally
retarded; three (3) were Attention Deficit Disordered; one (1) was hard of
hearing and one ( 1) was Autistic.
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Following introduction of the IEP curriculum, these students were
urged to attend their next IEP meeting. Appointments for IEP meetings were
arranged by phone and written notices were sent. Parents were informed
during the phone call that the student was invited to attend and that the parent
could determine the extent of that participation. Five (5) parents guaranteed
that their student would be present for at least some time during the meeting.
Six (6) parents were non-committal. One ( 1) parent who could not be
reached by phone, was sent a written notice which included a request that the
student attend.
In one case, management of the student's IEP was transferred to this
author because of a conflict between the parent and the previous case
manager. That student had not participated in the IEP Participation Class.
His disability was Serious Behavior Disorder. He did, however, attend his
IEP meeting because his special education advocate had insisted on it. This
author made a determined effort to involve the student during the meeting.
When photocopies were distributed to other member of the team, he also
received a copy. He was consulted regarding issues that needed resolution.
When agreement was reached and all parties were satisfied, he was asked to
sign the document indicating his participation as were the adult members. He
was provided with a hand written copy (a typed version was later sent to his
home). During the meeting, his behavior was very appropriate. Later, when
we met to evaluate progress toward his IEP goals, he continued to be pleasant
and cooperative.
Despite urging parents to bring students for IEP meetings and although
students had been taught about IEP participation, only one ( 1) appeared at his
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annual meeting. It became apparent that teaching students about IEP
participation and extending the invitation for them to be there were not
adequate for causing them to participate in their own meetings. This
impression was confirmed later. In a conversation with another researcher
(B. Abery, personal communication, January 2, 1996), he stated that he and
his team of researchers at the University of Minnesota had also arrived at that
conclusion. They found that the parents' and teachers' perceptions, as well
as those of the student himself, were a crucial factor in student IEP
involvement. It appeared that a multi-faceted approach was necessary if
student participation and therefore student self-advocacy was to increase.
This understanding led to the author's design of the It's My IEP leaflet.
The leaflet which resulted was an educational tool which could have
widespread use for school and community members in a variety of settings. It
could be used as curriculum with individuals or with groups of students. It
would be appropriate to hand to the parents, teachers or others at initial
meetings with special education staff It could be offered to attendees at
support groups for parents of handicapped children. It could provide
information and a focus for discussion at meetings of community service
groups or at faculty inservice events.
The leaflet's concrete, physical nature provides a tactual and visual
reminder for educators, parents and students that self-determination in general
and self-advocacy, more specifically, are invaluable life skills and that the
annual IEP meeting affords an excellent real-life opportunity to practice them.
Following are suggestions for the population with whom the leaflet
maybe used.

46

Population
The It's My IEP leaflet may be used to inform and educate students,
parents, teachers and other members of the community.
Students who are qualified to receive special education services are
required by law to have an individualized education program (IEP). These
students would benefit from information presented in the It's My IEP leaflet.
Leaming about the IEP process and the importance of self-advocacy enables
these students to actively participate in their own IEP development.
Parents whose child is qualified to receive special education services
will be participating at least annually in the process of writing the student's
IEP. The parents would benefit from information presented in the It's My
IEP leaflet. They will learn about the IEP process and about the importance
of developing their student's skill of self-advocacy. This will provide a basis
for promoting their student's active involvement in the development of his or
her IEP. Also, they will be made aware of opportunities that appear daily
which can be used to develop their student's choice making, self-esteem and
other skills which contribute to self-determination.
The It's My IEP leaflet can provide useful information for other
members of the community who provide educational or education related
services to handicapped students. Teachers who are directly involved in
providing educational programs will find this information essential for
increasing student motivation. Improved motivation can lead to better
classroom behavior and academic success. Increasing the collaborative
relationship will contribute to better communication and increased rapport
between teacher and student and between teacher and parents.
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Following are recommended methods of distribution.
Methods ofDistribution
Direct Mail
Copies of the It's My IEP leaflet could be mailed to individuals and
agencies outside the school which are likely to serve handicapped students
directly or indirectly. These agencies might be providers of vocational,
mental health, social services, or education programs. It could be mailed
directly to community college administrators and counselors.
Staff mail-boxes
At Jemtegaard Middle School, literature can be distributed to members
of the staff via mail boxes which are adjacent to the staff lounge. The IEP
leaflet's compact size ensures it will readily fit into mailboxes; its less
common shape and the use of color will cause it to stand out enough to
distinguish it and warrant attention.
Staff Lounge
The staff lounge at J emtegaard Middle School contains tables
and bulletin boards which are intended for the distribution of literature and
announcements. This provides an appropriate opportunity to distribute the
It's My IEP leaflet to staff and other visitors.
Staff Meetings
Jemtegaard Middle School staff is encouraged to participate in the

weekly staff meetings. The person who volunteers to facilitate the meeting
also earns the opportunity to describe their current activities which might be
of interest to staff This would provide an informal opportunity to briefly
describe the IEP leaflet and to make recommendations for its' use.
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School Orientation Meetings
The It's My IEP leaflet can provide a convenient, informational device
when meeting with people in groups or individually It could be distributed at
meetings which take place on the school campus. Jemtegaard Middle School
presents an orientation event for entering sixth grade students and their
families. These events are generally filled with excitement and anticipation as
students move up to middle school. Nevertheless, this can also be a time fro
frustration and anxiety for both students and parents. In the past, parents
have been particularly interested in seeking out information regarding special
education services for their students who are transitioning into the sixth grade.
The It's My IEP leaflet can answer some questions which parents might have.
It can also encourage and facilitate discussion between parents and staff.
Professional Workshops
CREST (Collaborative Responsibility Empowering Staff Teams), a
federally funded project to improve school discipline will be providing workshops for classified and certificated school staff These events could provide
an opportunity for using the pamphlet as a teaching device or simply
distributing it to interested participants.
Parent Support Groups
Parent support groups meet regularly in the Washougal area. These
groups can provide information and support for parents. They generally
welcome educators as presenters, members or guests.
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Initial IEP Meeting
The initial IEP meeting can seem overwhelming both emotionally and
intellectually for parents. The It's My IEP leaflet provides important
information in a user friendly manner. Parents are used to seeing informative
leaflets in doctor's offices, at the market and in other familiar settings.
Depending on time available and the fatigue factor, the leaflet could be
read aloud in part or whole, or it could be offered to the parent for later
reading. Its' brevity and use of simple language increase the likelihood that it
may be looked at once the parent returns home. Additionally, the parent can
use the pamphlet as a teaching tool to help explain special education to their
child.
Continuing IEP Meetings and Reassessments
Parents who are somewhat familiar with the IEP process may be ready
to discuss their student's participation.
The It's My IEP leaflet may be used with groups of students in special
education pull-out classes. Students who are mainstreamed, could be invited
to participate in a brief course or it may be necessary to meet with some
students individually, at which time the leaflet can function as a curriculum
guide.
Following are intended outcomes of using the It's My IEP leaflet.
Intended Outcomes
Using the It's My IEP leaflet with students who have IEPs will result in
more knowledgeable consumers for special education services. Students will
be aware of the importance and value of self-advocacy and will be better
prepared, therefore, more likely to advocate for themselves in the future.
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Self-advocacy is a skill which can generalize to settings outside of and
beyond the student's school experience.
Parents and families will be better informed regarding the importance
of self-advocacy. They will be better able to anticipate, and therefore to
encourage and support their student's growth toward independence and postschool success.
Parents will be aware of their authority to determine when their student
will attend his or her IEP meetings. They will recognize and enjoy an
increased sense of collaboration with others on the IEP team and will be more
likely to view their own student as an important, contributing member of that
team.
Teachers and parents will find that the It's My IEP leaflet will provide
a handy resource for preparing to attend IEP meetings. It can also be used as
a learning /teaching device for general use with the student.
Following are recommendations for implementing the leaflet with
eligible students, their parents, and teachers.
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Implementing the It's My IEP Leaflet
with Eligible Students
One of the most important things for students to leave school with is
the skill of self-advocacy. This aspect of personal development is often
overlooked or taken for granted by educators and parents,. Former students
who received special education services have complained about their inability
as post-school individuals to actively advocate for themselves. They linked
that inability to a history of passive roles in which students with disabilities
were often placed. They correlated perceptions of successful living with the
ability to actively manage one's life; to self-advocate. The It's My IEP leaflet
can be used to promote the student's skill of self-advocacy.
Meeting with students outside of the special education classroom
Establish a time for training
Establishing a specific meeting to discuss the student's IEP
demonstrates the importance of his involvement in this event. This will also
ensure the time is allocated on everybody's busy schedule. It is essential to
plan a time (opportunity) with the student to inform him or her about the
impending IEP meeting. The student should be consulted regarding a time he
would prefer. Many middle school students have strong preferences, either
classes they hate to miss, or those they would enjoy avoiding. Allow them to
have their choice if at all possible.
Allow approximately 45 minutes for this initial meeting. Be flexible
regarding the need for further meetings which may be necessary for
clarification or to cover material that could not be covered in the initial
meeting.
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Meeting Environment
Privacy should be ensured and the student(s) should be comfortable
with the environment and the teacher. By the time students reach middle
school, they are sometimes embarrassed to be seen with special education
teachers or to be seen entering their office or classroom.
Meeting with students in the special education classroom.
1. Introduce the subject to the students:
a. Encourage participants to explore their own ideas regarding the
purpose of education in general and for themselves.
b. Explain background of special education ; the law.
2. Distribute It's My IEP leaflet
a. Read the leaflet aloud with the students.
b. Encourage questions and discussion of each section.
Topics to be covered at initial student meeting
Assess the student's understanding regarding his or her involvement in
the special education program and the IEP.
1. Legal aspects of the IEP process and safeguards.
a. frequency.
b. collaborative process.
c. who may attends.
d. use of student assessment to develop program.
2. Goals, objectives and evaluation.
3. Assertive communication.
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4. Personal presentation.
a. manners.
b. dress.
c. hygiene.
The amount of time and energy spent on various areas of personal
presentation will depend on the individual student. For some, a brief
discussion or highlighting areas of concern may be enough. For others, an
extended curriculum focusing on a particular area may be necessary.
For some students, the courses which address issues of hygiene, dress
and assertive communication may not be available. It may be necessary to
supplement courses which are regularly offered in the mainstream curriculum.
If a student is lacking these skills sufficiently that it is a reason for his or her
exclusion from participating in their IEP meeting, then the opportunity must
be created for instruction in these areas.
Goal Setting and Achievement
Setting goals and developing benchmarks for their achievement is not a
skill which comes easily for many students. If there is not a curriculum which
exists within mainstream or existing special education classes available to the
student, then a program must be developed to meet student needs. If the
student has previously had the opportunity to learn goal setting skills, be
sensitive to his or her need to have these skills reinforced or reviewed.
Teaching students to dream will help to empower them. Encourage
them to dare to dream. This will stimulate intrinsic motivation and conscious
imagining of things that might be possible.
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1. Create a Decoupage picture of goals using cutouts of magazine
pictures of things and activities you admire.
2. Post this Goal-Decoupage in a spot where you (student) will see it
regularly. This will be a frequent visual reminder of your goals.
3. Help the student to draw a relationship between daily school
activities and his or her goals.
Social Skills Necessary for IEP Meeting Participation
Certain social skills are necessary in order for the student to become an
effective self advocate. Exhibiting these skills at home and in school settings
will help convince parents, teachers and adult advocates
that the student is an appropriate member of the IEP Team.
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Implementing the Its My IEP Leaflet
with Parents

One of the most important things for students to leave school with is
the skill of self-advocacy. This aspect of personal development is often
overlooked or taken for granted by educators and parents,. Former students
who received special education services have complained about their inability
as post-school individuals to actively advocate for themselves. They linked
that inability to a history of passive roles in which students with disabilities
were often placed. They correlated perceptions of successful living with the
ability to actively manage one's life; to self-advocate. The It's My IEP leaflet
can be used to promote the student's skill of self-advocacy.
Self advocacy for students with learning disabilities should begin
as early as possible. Parents can encourage their child's development as a
self-determined, self-advocating adult. Affording opportunities for making
choices; allowing the child to experience consequences in a protective
environment will encourage his or her ability to speak up for himself in school
and other settings outside the home. If your student is qualified to receive
special education services, you will be meeting with school representatives to
design the individualized education plan. The parent has the authority to
decide when their student may begin attending the IEP meetings. Middle
school, and perhaps sooner, is an appropriate time. Preparing for participation
in the IEP provides an excellent opportunity to strengthen self-advocacy
skills.
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Parental Involvement is Crucial
Parental involvement can be the most important element for developing
students who are capable of being self-advocates. You can support the
evolution of your student's choice making skills. The development of these
skills begins at birth. (As the infant cries to express his needs, how his
environment responds, can encourage and reinforce his efforts).
Encourage Participation at Home
M. Ward (1988), noted that some of the barriers faced by young adults
with disabilities are in fact found within the family structure. A major
obstacle is not being given the right to fail. Encourage your student to
participate in family decision making (family meetings), and point out how his
own choices effect his behavior and lead to results; the consequences of his
choices. Help him to experience the consequences of his choices and to
recognize the control he had in the event.
Encourage children to perform household chores that are within their
capabilities. It has been said that parents should never do anything for their
children that their children can do for themselves.
This is especially sound advice for parents reluctant to assign chores
or responsibilities to their child with disabilities in the belief that he or
she is already overwhelmed and should avoid anything that would
make life more difficult. While doing chores may take longer for some
people with disabilities, most are not in any overwhelming physical
discomfort. Chances are that children who grow to feel overwhelmed
by their disabilities may have been treated as "special" or "sick" by
parents, siblings, teachers, friends, or relatives ( Ward 1988, p.3).
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Encourage Participation at School
Encourage and support your student's active participation in his IEP
meeting. Talk to him about his progress toward his IEP objectives.
Anticipated Outcomes
Parents and families will be better informed regarding the importance
of self-advocacy. They will be better able to anticipate, and therefore to
encourage and support their student's growth toward independence and post
school success.
An important point for parents to remember is that children
challenge their parents in a sincere and necessary attempt to become
independent adults. For young people with disabilities, this conflict
may be more difficult or prolonged, but it is just as necessary as it is
for all young adults (Ward 1988 p.3).
Implementing the It's My IEP leaflet
with Teachers and other_Professionals__
One of the most important things for students to leave school with is
the skill of self-advocacy. This aspect of personal development is often
overlooked or taken for granted by educators and parents,. Former students
who received special education _servfo.es hav:e_compJained _about their_inabi]ity _______ _
as post-school individuals to actively advocate for themselves. They linked
that inability to a history of passive roles in which students with disabilities
were often placed. They correlated perceptions of successful living with the
ability to actively manage one's life; to self-advocate. The It's My IEP leaflet
can be used to promote the student's skill of self-advocacy.
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It is also important for educators to focus on the positive areas present

within the student; his or her skills, talents, or interests which are strengths. It
is impossible to thoroughly assess these strengths without the active
involvement of the student. Students are routinely assessed in a variety of
ways, using an array of tests for initial assessment for special education
services; for reassessments and to determine progress toward goals and
objectives. Unfortunately, these tests and the services provided, often place
the student in a passive role; a recipient of services designed by others,
supposedly experts who are looking out fro the students best interest.
Despite this array of psychologists, teachers, therapists and parents, the
concerns of the student are sometimes overlooked. Although the law requires
student participation in their IEP meeting, when it is planning for transitions
or earlier when appropriate, students rarely participate before their sixteenth
birthday.
Self advocacy for handicapped students should begin as early as
possible. Middle school is an appropriate place and preparing for
participation in the IEP is an obvious opportunity to strengthen self-advocacy
skills.
Laws governing the delivery of special education programs require that
collaborative meetings take place to establish an initial IEP. These meetings
must occur at least annually thereafter as long as the student remains eligible
for services. In 1994 a survey was conducted at Jemtegaard Middle School
in Washougal, Washington. The purpose of that survey was to assess student
understanding of the IEP process. Of the students who were surveyed, most
had at least two or more years of special education services and therefore,
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two or more IEPs. Nevertheless, students who were surveyed exhibited a lack
of knowledge about the Individualized Education Process and about their
purpose for receiving special education services.
Increasing student understanding and encouraging their participation
can improve IEP goal achievement (Edelen-Smith, 1995). Following are
suggestions for teaching students about the IEP and how they can increase
their participation in their own IEP development.
Topics to be covered at initial student meeting
Assess the student's understanding regarding his or her involvement in
the special education program and the IEP.
1. Legal aspects of the IEP process and safeguards.
a. frequency.
b. collaborative process.
c. who may attend.
d. use of student assessment to develop program.
2. Goals, objectives and evaluation.
3. Assertive communication.
4. Personal presentation.
a. manners.
b. dress.
c. hygiene.
The amount of time and energy spent on various areas of personal
presentation will depend on the individual student. For some, a brief
discussion or highlighting areas of concern may be enough. For others, an
extended curriculum focusing on a particular area may be necessary.
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For some students, the courses which address issues of hygiene, dress
and assertive communication may not be available. It may be necessary to
supplement courses which are regularly offered in the mainstream curriculum.

If a student is significantly lacking these skills, so that it is a reason for his or
her exclusion from participating in their IEP meeting, then the opportunity
must be created for instruction in these areas.
Goal Setting and Achievement
Setting goals and developing benchmarks for their achievement is not a
skill which comes easily for many students. If there is not a curriculum which
exists within mainstream or existing special education classes available to the
student, then a program must be developed to meet student needs. If the
student has previously had the opportunity to learn goal setting skills, be
sensitive to his or her need to have these skills reinforced or reviewed.
Teaching students to dream will help to empower them. Encourage
them to dare to dream. This will stimulate intrinsic motivation and conscious
imagining of things that might be possible.
1. Create a Decoupage picture of goals using cutouts of magazine
pictures of things and activities you admire.
2. Post this Goal-Decoupage in a spot where you (student) will see it
regularly. This will be a frequent visual reminder of your goals.
3. Help the student to draw a relationship between daily school
activities and his or her goals.
Social Skills Necessary for IEP Meeting Participation
Certain social skills are necessary in order for the student to become an
effective self advocate. Exhibiting these skills at home and in school settings
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will help convince parents, teachers and adult advocates that the student is an
appropriate member of the IEP Team.
Anticipated Outcomes
Inappropriate classroom behaviors will be reduced. These
behaviors often represent students' most effective means of exercising control
over their environments. By teaching students to take charge of their lives
and providing them daily opportunities to practice choice-making, selfcontrol, and personal advocacy skills, educators promote the development
and use of prosocial means through which to exercise control within the
school and community.
Teachers and other professionals will be informed regarding the
importance of self-advocacy. They will create opportunities for specific
instruction in self-determination skills such as choice making, problem
solving, negotiating, goal-setting, advocating and assertive communication.
They will better prepare their eligible students for IEP participation and they
will better prepare their students for life.
Students will learn to take responsibility for their actions. They will be
able to assert their rights, clearly communicate their needs and become
effective self-advocates.

Chapter V
Summary, Conclusions, and Recommendations

Summary
The purpose of this project was to increase student self-advocacy
through Individualized Education Program participation. An informative
leaflet was designed and developed. Recommendations were made for its'
use with students, parents, teachers, and other members of the community.
To accomplish this purpose, current research and literature on self-advocacy,
self-determination, and special education Individualized Education Program
were reviewed.
Conclusion
Self-advocacy is one aspect of self-determination. Active participation
in Individualized Education Program (IEP) meetings can provide an
opportunity for students to practice self-advocacy and other selfdetermination skills.
Providing IEP instruction to students is not enough to ensure their
participation in IEP development. It is important for parents and teachers to
recognize the value of student involvement. Parents, teachers, and other
professionals can encourage and support active student involvement.
The development of self-determination is a life-long process. Three
criteria must exist in order for students to grow in the skills of selfdetermination.. These include possessing a sense of self-worth, a desire to
reach self-determined goals, and an environment which is supportive of the
individuals growth toward self-determination.
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Recommendations
A study should be done to compare student success between those who
actively participate in their IEP meetings and those who do not. The It's My
IEP leaflet could be used with a number of students, parents and
professionals. The impact of use of the leaflet could be assessed by
comparing the rate of student IEP involvement to a control group.
Additionally, follow-up studies of post-school student success would be
useful.
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Appendix

"Its my IEP" the leaflet.
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WHAT STUDENTS CAN DO

WHAT TEACHERS CAN DO
HELPING STUDENTS SUCCEED

The purpose of education is to enable you
to be SUCCESSFUL ... in life,
a job, friends, goals that you have set.
In order for you to benefit as much as
possible from YOUR education program,
YOU must get involved.
HOW?
1. Ask your teacher when your IEP
meeting will be held .
2. Find out who will be there.
3. Learn how you can help plan your
goals.
4. Offer to monitor your own progress
toward your goals.
5. Don't hesitate to ask questions.
Tactfully let people (parents and
teachers) know how you feel and what
you want (what is important to you).
REMEMBER: IT IS YOUR IEP!
WHAT PARENTS CAN DO

You can support the development of
your student's choice making skills.
Encourage your student to participate
in family decision making (meetings). Help
them make the connection between choices
and consequences.
Encourage and support your student's
active participation in the IEP.
Urge your student's school to provide
appropriate educational activities to prepare him/her for participation.

PARTICIPATION encourages student
motivation.
You can encourage and support student
decision making.
Devise ways to practice making
choices, evaluating results and adjusting
behavior. Integrate these opportunities
into your classroom programs.
Use real and /or created scenarios to
encourage development of assertive communication skills.
Support student participation in IEP
process and meetings (before students
reach high-school).

Self-determination is essential for successful living. Successful people know what
they want. They set goals and pursue them
with dogged determination. They assess
their progress and make adaptations along
the way.

HOW TO MAKE SELFDETERMINATION GROW

Self-determination requires that both
the individual (student ) and the environment have certain characteristics.
The student must develop skills;
knowledge, and self awareness. She or he
must see a relationship between their
behaviors and the results.
Environment-Create an environment
which will encourage self-determination.
Present opportunities; encourage and
support self-determinism, and allow the
decision maker to learn from the consequences of his or her choices.

SECRETS TO STUDENT
SUCCESS

1. Students need to know about IBP
process and safeguards:
a. Why the IEP is a collaborative
process, frequency of meetings, who
will be there, and what will happen.
b. How student assessment can help by
identifying strengths and areas to
work on.
c. How goals are selected.and
monitored.
2. Encourage student self-evaluation:
strengths, weakness, personal desires,
and dreams.
3. Provide opportunities for social skill
development:
a.. assertive communication
b. personal presentation
c. problem solving
4. Get together with the student to preview
his IEP; encourage questions and the
expression of concerns. To provide the
student a record, consider video or
audio-taping the IBP meeting
5. Don't wait until high-school. In order
for these skill~ to genera,.lize to other
settings we must start as early as pos
sible (some researchers suggest
pre-school).*

Foil owing is an abbreviated section of
Washington state law as it refers to student
participation in the IEP meeting:
INDIVIDUALIZED EDUCATION
PROGRAMS
WAC 392-171-456 Meetings.
(1) A meeting shall be held ... and shall
include the following participants:
( c) One or both parents ...
(d) The student if he or she is an adult
student (and in the case of nonadult
students, the student, if appropriate);
(8) Meetings .. .shall be conducted by the school
district at least once a year for the purpose of
reviewing and revising as necessary each student's
individualized education program.**

Its my IEP!
Participating in my IEP is
participating in my own life.
Individualized education plans
and the process leading to their
development afford an excellent
opportunity for developing and
enhancing student self-determination.
Participating in the IBP can
validate the student as worthy
and capable of managing him or

For further information contact:
Judy Riddell
Box 175, Suite 105-B,
14415 Mill Plain Blvd.
Vancouver, WA, 98684
Phone (360) 892-4193

her self. This in turn, increases
student ownership, sense of
responsibility and (intrinsic)
motivation toward the established goals and objectives.
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